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1. Introduction

The nexus between politics, education, leadership for
social justice, and intercultural understanding is a
central theme in critical pedagogy, particularly within
contexts marked by deep social and economic in-
equalities. Education, as both a process and an insti-
tution, plays a crucial role in shaping the
socio-political landscape (Hytten, & Bettez, 2011;
Macrine, 2020; Darder et al. 2023). In settings of pro-
found inequality, education can either reinforce the
status quo or serve as a catalyst for transformative
change. The life and activism of Marielle Franco, a
Black woman from one of Rio de Janeiro’s largest fave-
las, offer a compelling case study of how education,
deeply connected to the lived experiences of margin-
alized communities, can be mobilized as a powerful
tool for social justice and intercultural dialogue
(Freire, 1970; Giroux, 2003).

Born in 1979 in the Maré favela, Franco’s life was
shaped by the intersecting oppressions of race, gen-
der, and class. Her journey from the impoverished
streets of Maré to becoming one of Rio de Janeiro’s
most prominent city councillors illustrates her re-
silience and dedication to social justice. Franco was
not only a politician but also a fierce advocate for
human rights, particularly for Black women, LGBTQ+
individuals, and favela residents. Her tragic assassina-
tion on March 14, 2018, shocked Brazil and the world,
turning her into an international symbol of resistance
against state violence and systemic oppression (Bari-
fouse, 2023). This article explores Franco’s pedagogical
contributions, how her work reflects and extends crit-
ical pedagogical theory, and the contemporary impli-
cations of her thought, especially in addressing
ongoing struggles for equality, intercultural under-
standing, and justice in Brazil and beyond. Through
this exploration, Franco is positioned not only as a piv-
otal figure in Brazilian politics but also as an influential
voice in global educational discourse (Modestin, 2020;
De Carvalho, 2024).

2. The context of favelas: sites of marginality and re-
sistance

Marielle Franco was born in 1979 in the Maré favela, a
sprawling and densely populated community in Rio
de Janeiro. Favelas like Maré are informal settlements
that emerged in Brazil as a result of rapid urbanization
and stark economic inequality. These areas are char-
acterized by precarious housing, limited access to es-
sential services, and a pervasive presence of violence,
particularly from state security forces (Perlman, 2010).
The socio-economic conditions in favelas are the
product of systemic neglect and exclusion by the
Brazilian state. For decades, these communities have
been marginalized both socially and spatially, creating
environments where residents—predominantly Black
and Brown—experience compounded forms of dis-
crimination (Roth-Gordon, 2017).

Understanding the significance of Marielle
Franco’s work requires an exploration of the history
of favelas and the specific educational challenges
faced by their residents (Klein & Luna, 2020). Favelas
began to form in the late 19th century as rural popu-

lations migrated to urban centres in search of work,
only to find that the cities were unprepared to accom-
modate them. As these informal settlements grew,
they became home to millions of Brazilians, many of
whom lived in extreme poverty. The Brazilian govern-
ment largely ignored the needs of favela residents,
leading to a lack of basic services such as healthcare,
sanitation, and education (Perlman, 2010). Education
in favelas has historically been underfunded and un-
dervalued, with schools often serving as instruments
of state control rather than centres of learning and
empowerment. The curriculum in many favela schools
has been criticized for being irrelevant to the lived ex-
periences of the students, focusing on rote learning
and the reinforcement of social hierarchies rather
than critical thinking, social justice, and intercultural
understanding. This disconnection between educa-
tion and the realities of life in the favelas has con-
tributed to high dropout rates and limited
opportunities for social mobility among favela resi-
dents (Loureiro, 2020).

The Maré favela is one of the largest and most
densely populated informal settlements in Rio de
Janeiro, Brazil. Located in the northern part of the city,
Maré is a complex of 16 different communities, home
to over 130,000 residents. The area is characterized by
poverty, limited access to essential services, and sig-
nificant social and economic challenges. Despite
these hardships, Maré is also known for its vibrant cul-
ture and strong sense of community. However, the
residents face daily struggles with violence, often
caught between police operations and gang conflict
(lachan et al., 2023).

Growing up in Maré, Marielle Franco was acutely
aware of the disparities between her community and
the more affluent parts of Rio de Janeiro. She wit-
nessed the daily struggles of her neighbours to access
basic services and the constant threat of violence
from both criminal gangs and the police. These expe-
riences shaped her understanding of the intersection-
ality of oppression and the need for a holistic
approach to social justice that addresses the intercon-
nected issues of race, gender, class, state violence,
and intercultural education (Crenshaw, 1991).

In 1998, after the birth of her daughter Luyara,
Marielle enrolled in the ‘Pre-Vestibular’ course in
Maré. At the time of Luyara’s birth, Marielle was only
19 years old and had previously left school. Deter-
mined to pursue higher education, she resumed her
studies, gaining admission to the Social Sciences pro-
gram at the Catholic University of Rio de Janeiro, sup-
ported by a grant for students from Maré. Unlike
many of her peers, Marielle’s university journey was
unique. She began her studies at the age of 23, bal-
ancing the responsibilities of raising a young child
while continuing to work, as she had done since she
was 11 years old.

Her master’s thesis (Franco, 2014) focused on the
impact of state violence on favela communities, and
she used her research as a platform to advocate for
the rights of those living in these marginalized areas.
Franco’s education was not just a personal achieve-
ment; it was a tool she used to fight for her commu-
nity and to challenge the structures of power that
perpetuated their marginalization.

Her entry into politics was driven by a deep com-
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mitment to social justice. Franco was elected to the
Rio de Janeiro City Council in 2016 as a member of the
Socialism and Liberty Party (PSOL), where she quickly
became a prominent voice for marginalized commu-
nities. Her work focused on issues such as police vio-
lence, gender inequality, and the rights of Black and
LGBTQ+ communities. Franco’s activism was charac-
terized by her ability to bridge the gap between aca-
demia and the lived experiences of those in the
favelas, using her platform to amplify the voices of
those who were often silenced (Sawicka, 2019).

3. Critical pedagogy, leadership for social justice, and
intercultural education

The present analysis adopts a qualitative methodology
that centres on a critical review of secondary sources,
including scholarly studies, reports, and analyses of
Franco’s legislative proposals and community ac-
tivism. By drawing from these diverse sources, this re-
search seeks to highlight the intersection of Franco’s
theoretical and practical contributions, acknowledg-
ing that her praxis itself embodies an alternative form
of academic engagement.

This approach also problematizes the conven-
tional boundaries of academic scholarship, recogniz-
ing that Franco’s work transcends formal academic
outputs to manifest in her political initiatives, advo-
cacy for marginalized communities, and grassroots ac-
tivism. As such, the analysis presented in this section
situates Franco within the tradition of critical peda-
gogy (Freire, 1970), which emphasizes the role of ed-
ucation in fostering critical consciousness and
empowering individuals to challenge oppressive sys-
tems (Misiaszek & Misiaszekis, 2024). However,
Franco’s contribution extends beyond pedagogy into
the realm of leadership for social justice. Leadership
for social justice in education is characterized by a
commitment to equity, inclusion, and the transforma-
tion of oppressive structures, as emphasized by schol-
ars like Theoharis (2007) and Shields (2010). Freire
(1998) describes his view of leadership as “critical ped-
agogy” in which social justice, like education, is a de-
liberate intervention that requires the moral use of
power. Foster’s (1989) four criteria for thinking about
leadership comprise a working definition and concep-
tualization of educational leadership from a critical
perspective, claiming it must involve critical, transfor-
mative, educative, and ethical practice. Educational
leaders are expected to develop critical awareness of
the various forms of oppression and exclusion (Khal-
ifa, 2018; Shields & Hesbol, 2020) and to analyze the
impact of existing resource distribution, which dis-
seminates power in the organizations, often favoring
one group over others. In the light of these premises,
the main concept of social justice leadership is con-
ceived as a praxis, in the Freireian sense, involving
both reflection and action. Social justice leaders are
those who understand and actively challenge the
structural nature of racism and other inequities in
practices, while demonstrating strong commitment to
inclusive practices (Bufalino, 2021; D’Aprile et al.,
2023).

Franco exemplified what it means to lead with a
commitment to social justice, challenging the govern-

ment’s neglect of these communities by emphasizing
the importance of giving voice to those traditionally
silenced. One clear example of this was her fight to
ensure that the voices of favela residents were in-
cluded in discussions about public security, where
she argued that the militarization of these areas only
exacerbated violence rather than solving it (Open
Democracy, 2023).

Freire’s concept of “conscientization”, the process
of developing a critical awareness of one’s social real-
ity through reflection and action, was central to
Franco’s approach (Freire, 1970). However, Franco ex-
panded and adapted these ideas to address the spe-
cific challenges faced by marginalized communities in
the favelas of Rio de Janeiro, integrating them with a
strong commitment to social justice and intercultural
education. Her leadership was not just about advocat-
ing for policy change but about embodying the values
of critical pedagogy and social justice in her daily in-
teractions and decisions, both as an educator and as
a political leader.

Critical pedagogy, as articulated by Freire,
emerged in the 1960s as a response to the educational
and social conditions in Brazil and other parts of Latin
America. Freire’s seminal work, Pedagogy of the Op-
pressed, laid the groundwork for an educational ap-
proach that emphasized the role of education in
challenging social injustices and empowering the op-
pressed (Freire, 1970).

Franco’s adaptation of Freirean pedagogy involved
a deep understanding of the intersectional nature of
oppression (Karjalainen, 2020; Evans-Winters, 2021).
She recognized that in the context of the favelas, ed-
ucation needed to address not only class struggles
but also the intertwined issues of race, gender, state
violence, and intercultural understanding. This re-
quired a pedagogy that was responsive to the lived
experiences of favela residents and that empowered
them to resist and transform the conditions of their
oppression. In her work, Franco sought to create ed-
ucational spaces that were not merely sites of learning
but also spaces of resistance and liberation. She rec-
ognized that traditional educational models often
failed to address the specific needs of favela residents
and instead perpetuated cycles of poverty and mar-
ginalization. To counter this, Franco advocated for a
form of education that was rooted in the realities of
the favelas and that equipped students with the tools
they needed to challenge and change their circum-
stances. In this sense, Franco’s approach to education
was inherently political, as she believed that education
should serve as a tool for social transformation (Mer-
ian, 2024). She worked to develop educational pro-
grams that were inclusive and addressed the multiple
forms of oppression faced by favela residents. This
included not only addressing academic subjects but
also fostering a critical understanding of the social
and political dynamics that shaped their lives. By link-
ing education with activism, Franco created a model
of critical pedagogy deeply connected to the struggles
of her community and aligned with broader theories
of social justice and intercultural education (Giroux,
2003; Giroux & Giroux, 2016; Darder et al, 2023).

Therefore, at the heart of Marielle Franco’s educa-
tional thought is the concept of emancipatory educa-
tion. Emancipatory education, as articulated by Paulo
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Freire and expanded by scholars like Bell Hooks
(1994), seeks to liberate individuals from the con-
straints imposed by oppressive social structures.

Franco’s work represents a continuation and evo-
lution of this tradition, applying the principles of
emancipatory education to the specific context of the
Brazilian favelas. Emancipatory education is not just a
theoretical concept; it is a practical approach to edu-
cation that seeks to empower learners to take control
of their own lives and challenge the social structures
that oppress them. For instance, she strongly advo-
cated for educational programs that would equip
young people in favelas with the tools to navigate and
challenge the oppressive structures that surrounded
them daily. Her initiatives often sought to bridge the
gap between academic knowledge and the socio-po-
litical challenges faced by these youth, particularly in
their encounters with law enforcement and systemic
racism (Open Democracy, 2023). In this sense, in the
context of the favelas, where residents face multiple
forms of marginalization, emancipatory education
provides a framework for addressing these intersect-
ing oppressions and fostering a sense of agency
among students and community members.

Marielle Franco recognized that education could
not be neutral; it is inherently political and must be
wielded as a tool for social change. This belief is cen-
tral to emancipatory education, which posits that ed-
ucation should not merely transmit knowledge but
also empower learners to question and challenge the
status quo (Freire, 1970; Lackovi et al. 2024). Franco'’s
educational initiatives included organizing commu-
nity workshops, cultural events, and political educa-
tion programs designed to raise awareness about
social justice issues and empower favela residents to
take action. These initiatives were not confined to tra-
ditional educational settings; they took place in the
streets, community centers, and other spaces where
favela residents gathered. By bringing education into
these spaces, Franco sought to make it more accessi-
ble and relevant to the lives of those she served (Saw-
icka, 2019).

Franco’s emphasis on education as a means of
emancipation is also reflected in her critique of tradi-
tional educational institutions. She argued that many
schools, particularly those serving marginalized com-
munities, often perpetuate the very inequalities they
are supposed to address. This occurs through the re-
production of dominant ideologies, the marginaliza-
tion of minority cultures and languages, and the
reinforcement of social hierarchies. Franco’s work
sought to challenge these practices by advocating for
an educational model that is inclusive, culturally rele-
vant, and oriented towards social justice and intercul-
tural understanding (Giroux, 2003).

4. Intersectionality in action: Marielle Franco’s edu-
cational and political Leadership

Marielle Franco’s educational philosophy is marked by
its intersectional approach, which is a key element in
her broader commitment to social justice, intercul-
tural education, and leadership in these areas. Inter-
sectionality, a concept developed by Black feminist
scholars like Kimberlé Crenshaw (1991), highlights

how different forms of oppression—such as racism,
sexism, and classism—intersect and overlap to create
unique experiences of marginalization.

Elizabeth Ellsworth’s critique in Why Doesn’t This
Feel Empowering? Working Through the Repressive
Myths of Critical Pedagogy (1989) provides an impor-
tant lens through which to understand Franco’s con-
tributions. Ellsworth argues that traditional critical
pedagogy often fails to account for intersectionality,
perpetuating universalized narratives that overlook
the diverse experiences of marginalized groups.
Franco’s praxis directly addresses this limitation by sit-
uating her pedagogy within the specific socio-political
contexts of the favelas, ensuring that her educational
initiatives were both inclusive and responsive to the
needs of intersecting identities.

Further expanding on the intersectional nature of
Franco’s approach, Diller et al. (1996) provide a com-
plementary perspective by critiquing educational
frameworks that perpetuate gendered inequities and
underscoring the need for pedagogical practices that
interrogate systemic power structures. Franco’s lead-
ership aligns with these principles, particularly
through her work in empowering Black women and
LGBTQ+ individuals within the favelas. Her initiatives
sought to dismantle not only gender-based oppres-
sion but also the interconnected systems of racial,
economic, and social marginalization that reinforce
inequality in education and society.

Overall, Franco’s approach to intersectional peda-
gogy emerges as both theoretically informed and
practically applied. Her leadership exemplifies a com-
mitment to addressing the intersecting oppressions
faced by marginalized communities, bridging the gaps
identified in critical pedagogical theories, and creat-
ing actionable pathways toward social justice. As a
leader, Franco demonstrated how educational initia-
tives could be designed to address these overlapping
forms of oppression, creating more inclusive and ef-
fective educational environments.

Leadership for social justice, as described by Theo-
haris (2007) and Bufalino (2018, 2020), involves not only
identifying and addressing inequities within educa-
tional institutions but also empowering others to chal-
lenge these inequities. Franco’s leadership
exemplified this approach, particularly in her work
with women in the favelas, where she developed ed-
ucational initiatives that empowered Black women to
resist oppression and advocate for their rights. Her
leadership also aligned with Furman’s (2012) frame-
work, which emphasizes the importance of ethical
leadership that is responsive to the cultural and social
contexts of the communities it serves.

Franco’s intersectional approach to leadership in
education ensured that the specific needs and chal-
lenges of different groups within the favela commu-
nities were addressed in a culturally relevant and
socially just manner.

Intersectionality provides a powerful framework
for understanding the complexities of oppression and
for developing strategies to address them (Harris, &
Leonardo, 2018). In the context of education, intersec-
tionality emphasizes the need for a holistic approach
that takes into account the multiple and overlapping
forms of discrimination that pupils may face. This ap-
proach challenges the traditional silos in education
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that separate issues of race, gender, class, and other
social identities, and instead calls for an integrated ap-
proach that recognizes the interconnectedness of
these issues.

Franco’s intersectional pedagogy is evident in her
advocacy for Black women, LGBTQ+ individuals, and
residents of the favelas, all of whom experience mul-
tiple and intersecting forms of oppression. She ar-
gued that effective education and activism must
address these overlapping systems of discrimination
to create a truly inclusive and just society. This per-
spective was not merely theoretical for Franco; it was
deeply rooted in the lived realities of the communities
she served. In practical terms, Franco’s intersectional
approach to education involved developing programs
and initiatives that were responsive to the specific
needs and challenges of different groups within the
favela communities. For instance, her work with
LGBTQ+ individuals was informed by an understand-
ing of how homophobia and transphobia intersect
with racism and poverty, creating unique barriers to
education and social inclusion. By addressing these
intersecting oppressions, Franco sought to create ed-
ucational environments that were not only inclusive
but also empowering, allowing all individuals to fully
participate in the educational process and in the
broader struggle for justice (Crenshaw, 1991).

Franco’s intersectional pedagogy also extended to
her work with women in the favelas, particularly Black
women, who are often at the intersection of multiple
forms of oppression. She recognized that these
women faced unique challenges, including gender-
based violence, economic inequality, and racial dis-
crimination. To address these challenges, Franco
advocated for educational initiatives specifically de-
signed to empower Black women, helping them to de-
velop the skills and knowledge they needed to resist
oppression and advocate for their rights.

For Marielle Franco’s speeches at the plenary ses-
sions were consistently impactful; however, as a coun-
cillor representing a minority and opposition party,
she often encountered significant challenges in get-
ting her proposed laws passed. During her time in of-
fice, she introduced 16 bills, of which seven were
successfully approved, with five of these being passed
only after her death (RioOnWatch, 2018)

Marielle Franco’s legislative initiatives exemplify
her commitment to addressing systemic inequalities
through an intersectional lens. One of Marielle
Franco’s notable achievements was the establishment
of the Night Space Program for Early Childhood Care,
commonly known as the Ow/ Space Law (PL 17/2017,
Lei n° 6.419/2018). This program aimed to provide
nighttime childcare services for families with parents
who work or study at night, addressing a critical need
for single mothers and low-income families (Men-
donga & Passos, 2020). However, despite the law’s pas-
sage, as of March 2023, the program had not been fully
implemented, with city officials citing a lack of funds.
Another significant initiative was the Thereza de
Benguela Day on Black Women’s Day (PL 7103/2017, Lei
n®6.389/2018), which added Thereza de Benguela Day
to the city’s official calendar as an additional celebra-
tion on Black Women’s Day. This legislation honors
the quilombola leader Thereza de Benguela, a symbol

of strength and resistance, and aims to celebrate and
empower Black women within Brazilian society.

Beyond education and gender equity, Franco au-
thored the Carioca Woman Dossier (Dossié Mulher
Carioca, Projeto de Lei n°® 555/2017, Lei n® 6.394/2018),
which called for the compilation of annual statistics
on women served by city government services. This
initiative aimed to create a comprehensive database
to evaluate the effectiveness of municipal programs
targeting women’s needs. With PL 515/2017 (Lei n®
6.416, de 22 de outubro de 2018), Franco established
the Program for the Effectiveness of Socio-Educational
Measures in an Open Environment within the Munic-
ipality of Rio de Janeiro. Focused on young offenders,
this program introduced socio-educational measures
to be implemented within their communities, avoid-
ing incarceration. It promoted rehabilitation while
keeping young people connected to their families,
schools, and communities, thereby reducing the crim-
inalization of youth, particularly Black youth.

Franco’s initiatives extended to socioeconomic is-
sues, such as fiscal oversight mechanisms for munici-
pal contracts and work regulations for motorcycle taxi
drivers, a common occupation in the favelas. Al-
though not all her proposals were approved, initia-
tives such as the Programa de Assisténcia Técnica para
Habitacdo de Interesse Social (Technical Assistance
Program for Social Housing) and the Day Against Ho-
mophobia, Biphobia, and Transphobia exemplify her
holistic approach to leadership.

One of Franco’s key contributions was her insis-
tence that education must be relevant to the lived ex-
periences of students. Franco worked to develop
educational programs that were grounded in the ex-
periences of the community, using these experiences
as a starting point for critical reflection and action.
Franco’s intersectional approach was not limited to
formal education; it also informed her work in politi-
cal education and activism. She believed that political
education was essential for empowering marginalized
communities to advocate for their rights and chal-
lenge the structures of power that perpetuated their
oppression. In her role as a city councilor, Franco or-
ganized numerous workshops and public forums
aimed at raising awareness about the issues facing
favela residents and at mobilizing them to take action.
These initiatives were particularly important for
women and LGBTQ+ individuals, who are often ex-
cluded from traditional political processes. By creat-
ing spaces where these groups could come together
to share their experiences and develop strategies for
resistance, Franco helped to foster a sense of collec-
tive identity and solidarity among marginalized com-
munities. This, in turn, helped to strengthen the
broader movement for social justice in Rio de Janeiro
and beyond.

5. Global implications of Marielle Franco’s thought

Marielle Franco’s work has implications that extend far
beyond the boundaries of Brazil. Her emphasis on in-
tersectionality, critical pedagogy, intercultural educa-
tion, and emancipatory education resonates with
broader global movements for social justice and edu-
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cational reform. In particular, Franco’s approach aligns
with the growing movement towards decolonizing
education, which seeks to challenge the dominance
of Western knowledge systems and create space for
the voices and experiences of marginalized commu-
nities in the curriculum (Giroux, 2003; Barongo, 2016).

Decolonizing education involves rethinking the
content, structure, and purpose of education to en-
sure that it is inclusive, equitable, and responsive to
the needs of all learners. Franco’s work contributes to
this movement by providing a model for how educa-
tion can be used to empower marginalized commu-
nities and challenge the systemic inequalities that
perpetuate their marginalization. Her emphasis on
community-based education and participatory
democracy aligns with the principles of decoloniza-
tion, which advocate for an education that is rooted
in the lived experiences and cultural practices of the
learners themselves (Bourn & Tarozzi, 2023).

In many parts of the world, education systems are
still heavily influenced by colonial legacies, with cur-
ricula that reflect the values and priorities of the col-
onizers rather than those of the local population. This
often results in the marginalization of indigenous
knowledge systems, languages, and cultural practices,
and the perpetuation of social inequalities. Franco’s
work challenges these colonial legacies by advocating
for an education that is inclusive and responsive to
the needs of marginalized communities. Also, educa-
tion systems are characterized by top-down ap-
proaches that prioritize the transmission of
knowledge over the development of critical thinking
and active citizenship. Franco’s work challenges this
model by advocating for an education that is collabo-
rative, democratic, and oriented towards social
change. This approach aligns with global movements
for democratic and intercultural education, which
seek to empower students to become active and en-
gaged citizens who are capable of shaping the future
of their communities and the world (Biesta, 2011).

6. Marielle Franco’s assassination and her enduring
legacy

Marielle Franco’s assassination on March 14, 2018, sent
shockwaves through Brazil and the international com-
munity. Franco was returning home from a political
event when her car was ambushed, and she was shot
multiple times. The killing of her driver, Anderson
Pedro Gomes, in the same attack further underscored
the violence that is often used to silence those who
fight for justice. Franco’s assassination is widely be-
lieved to have been politically motivated, given her
outspoken criticism of police brutality, corruption,
and the systemic inequalities faced by marginalized
communities in Brazil. The circumstances surround-
ing Franco’s death remain controversial, with investi-
gations into the crime marred by allegations of
corruption and obstruction. Despite these challenges,
her assassination has only intensified the focus on the
issues she championed, turning her into a martyr for
social justice and human rights (Modestin et al., 2020).

Franco’s ideas also resonate with the global strug-
gle for educational justice. Around the world, margin-
alized communities continue to face significant

barriers to accessing quality education, from eco-
nomic inequality and systemic discrimination to po-
litical repression and cultural erasure. Franco’s work
provides a powerful example of how education can
be mobilized to address these challenges and pro-
mote social justice on a global scale. This approach
challenges the traditional economic measures of suc-
cess, which often overlook the social and political di-
mensions of human well-being. By advocating for
educational practices that enhance individual and col-
lective capabilities, Franco’s work contributes to a
broader understanding of social justice in education
that transcends these limitations.

Franco’s emphasis on participatory democracy in
education also has significant global implications. In
many parts of the world, education systems are char-
acterized by top-down approaches that prioritize the
transmission of knowledge over the development of
critical thinking and active citizenship. Franco’s work
challenges this model by advocating for an education
that is collaborative, democratic, and oriented to-
wards social change. This approach aligns with global
movements for democratic and intercultural educa-
tion, which seek to empower students to become ac-
tive and engaged citizens who are capable of shaping
the future of their communities and the world (Biesta,
2011).

The legacy of Marielle Franco’s pedagogical
thought continues to inspire activists and educators
around the world. Her work has become a symbol of
resistance and empowerment for marginalized com-
munities where her life and death have transcended
national borders to become part of a broader struggle
for social justice and intercultural education. One of
the most significant aspects of Franco’s legacy is her
emphasis on community-based education. She be-
lieved that education should be rooted in the lived ex-
periences of individuals and communities and that it
should be designed to address the specific challenges
they face. This belief has informed a range of educa-
tional initiatives in Brazil and beyond, including pro-
grams that focus on empowering Black women,
LGBTQ+ individuals, and favela residents. These ini-
tiatives draw on Franco’s intersectional approach to
pedagogy, seeking to create educational spaces that
are inclusive, responsive, and empowering for all
members of the community (Sawicka, 2019).

Franco’s legacy is also evident in the growing
recognition of the importance of intersectionality and
intercultural education in both education and ac-
tivism. Her work has helped to bring issues of race,
gender, and class to the forefront of the educational
agenda in Brazil, challenging educators and policy-
makers to adopt a more inclusive and holistic ap-
proach to these issues. This recognition is particularly
important in the context of contemporary struggles
for social justice, where the complexities of intersect-
ing identities and oppressions must be acknowledged
and addressed (Crenshaw, 1991).

Franco’s assassination in 2018 was a profound loss
for the social justice movement, but her legacy lives
on in the work of those who continue to fight for the
causes she championed. Her life and work highlight
the vital role of integrating education and politics in
the fight for social justice and the power of intersec-
tional approaches to activism. The global resonance
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of her story illustrates the ways in which Franco’s life
and death have transcended national borders to be-
come a symbol of resistance against all forms of op-
pression (Modestin et al., 2020).

Overall, the global resonance of Franco’s life and
work highlights the power of education and activism
in promoting social change. Her legacy underscores
the importance of collective action and participatory
democracy in the fight for justice and equality, prov-
ing that even in the face of violence and repression,
the struggle for social justice continues to inspire and
mobilize communities worldwide.

7. Conclusion

Marielle Franco’s life and work offer a powerful exam-
ple of how education, when combined with a commit-
ment to social justice, intercultural education, and
leadership, can be a transformative force for change.
Her pedagogical thought, rooted in the lived experi-
ences of marginalized communities and informed by
critical theory, provides a model for how education
can serve as a tool for empowerment and resistance.
Through her application of intersectionality, her lead-
ership in social justice, and her commitment to par-
ticipatory democracy, Franco demonstrated the
potential for education to not only address individual
experiences of oppression but also to challenge the
broader social and political structures that sustain in-
equality. In contemporary educational discourse,
Franco’s thought challenges educators and leaders to
engage more deeply with the political and intercul-
tural dimensions of education. Her work underscores
the importance of fostering critical consciousness
among students and encouraging them to become ac-
tive participants in the struggle for social justice.
Franco’s approach to education as a form of resist-
ance, liberation, intercultural understanding, and
leadership for social justice offers a powerful frame-
work for educators and leaders committed to social
change (D’Aprile et al., 2023).

References

Barifouse, R. (2023). Quem mandou matar Marielle e outras
perguntas sem resposta 5 anos apés o crime [Who or-
dered the killing of Marielle and other questions without
answers 5 years after the crime]. BBC News Brasil. Re-
trieved December 30, 2024, from
https://www.bbc.com/portuguese/articles/c3g7917eqp50

Barongo-Muweke, N. (2016). Decolonizing education: To-
wards reconstructing a theory of citizenship. Springer.

Biesta, G. (2011). Learning democracy in school and society:
Education, lifelong learning, and the politics of citizen-
ship. Sense.

Bourn, D., & Tarozzi, M. (2023). Pedagogy of hope for global
social justice: Sustainable futures for people and the pla-
net. Bloomsbury Academic.

Bufalino, G. (2021). Learning To Teach And Lead In Turbulent
Times. Academy of Educational Leadership Journal, 25(2),
9785. https://www.abacademies.org/articles/learning-to-
teach-and-lead-in-turbulent-times-9785.html

Bufalino, G. (2020). Dare the School to build a new social or-
der? : La funzione riformatrice della scuola nel pensiero
educativo di George Counts. Civitas Educationis: Educa-
tion, Politics, Culture, 9(1), 151-168.

Bufalino, G. (2020). Pedagogia e leadership educativa. Ar-
mando.

Camara Municipal do Rio de Janeiro. (2018). Lei n°6.419/2018:
Institui o Programa de Espaco Infantil Noturno — Atendi-
mento a Primeira Infincia no &mbito do Municipio do
Rio de Janeiro. Retrieved December 30, 2024, from
http://leismunicipa.is/bkexo

Camara Municipal do Rio de Janeiro. (2018). Lei n® 6.389, de
11 de julho de 2018: Inclui o Dia da Tereza de Benguela
e da Mulher Negra no calenddrio oficial da cidade do
Rio de Janeiro consolidado pela Lei n®5.146/2010. Retrie-
ved December 30, 2024, from
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-or-
dinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-
dia-da-tereza-de-benguela-e-da-mulher-negra-no-calen-
dario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pe
la-lei-n-5146-2010

Camara Municipal do Rio de Janeiro. (2018). Lei n® 6.394, de
4 de setembro de 2018: Cria o Dossié Mulher Carioca na
forma che specifica e dd providéncias. Retrieved Decem-
ber 30, 2024, from http://leismunicipa.is/wchop

Camara Municipal do Rio de Janeiro. (2018). Lei n° 6.416, de
22 de outubro de 2018: Institui o Programa de Efetivagdo
das Medidas Socioeducativas em Meio Aberto no ambito
do Municipio do Rio de Janeiro. Retrieved December 30,
2024, from http://leismunicipa.is/kxboe

Crenshaw, K. (1991). Mapping the margins: Intersectionality,
identity politics, and violence against women of colour.
Stanford Law Review, 43(6), 1241-1299.
https://doi.org/10.2307/1229039

D’Aprile, G., Bufalino, G., & Savia, G. (2023). Intercultural
guidance for an inclusive school. Studium Educationis,
2023(2), 73-81. https://doi.org/10.7346/SE-022023-07

Darder, A., Hernandez, K., Lam, K. D., & Baltodano, M. (Eds.).
(2023). The critical pedagogy reader. Taylor & Francis.
https://doi.org/10.4324/9781003286080

De Carvalho, R. (2024). Remembering Marielle Franco: Haun-
ting online presence and the memorialisation of resi-
stance on social media. Media, Culture & Society, 46(5),
1010-1026. https://doi.org/10.1177/0163443724122873

Diller, A., Houston, B., Morgan, K. P., & Ayim, M. (1996). The
gender question in education: Theory, pedagogy, and
politics. Westview Press.

Ellsworth, E. (1989). Why doesn't this feel empowering? Wor-
king through the repressive myths of critical pedagogy.
Harvard  Educational  Review, 59(3), 297-324.
https://doi.org/10.17763/haer.59.3.058342114k266250

Evans-Winters, V. E. (2021). Race and gender intersectionality
and education. In Oxford Research Encyclopedia of Edu-
c a t i o n .
https://doi.org/10.1093/acrefore/9780190264093.013.1345

Freire, P. (1970). Pedagogy of the oppressed. Herder and Her-
der.

Franco, M. (2014). UPPs, a reducdo da favela a trés letras:
Uma analise da politica de seguranca publica do Estado
do Rio de Janeiro [Master’s thesis, Pontifical Catholic
University of Rio de Janeiro]. PUCRio Digital Repository.
Retrieved December 30, 2024, from
https://app.uff.br/riuff/bitstream/handle/1/2166/Ma-
rielle%20Franco.pdf?sequence=1

Furman, G. C. (2012). Social justice leadership as praxis: De-
veloping capacities through preparation programmes.
Educational Administration Quarterly, 48(2), 191-229.
https://doi.org/10.1177/0013161X11427394

Giroux, H. A. (2003). Public pedagogy and the politics of re-
sistance: Notes on a critical theory of educational strug-
gle. Educational Philosophy and Theory, 35(1), 5-16.
https://doi.org/10.1111/1469-5812.00002

Giroux, H. A., & Giroux, S. S. (2016). Challenging neolibera-
lism’s new world order: The promise of critical pedagogy.
Cultural Studies: Critical Methodologies, 6(1), 21-32.
https://doi.org/10.1177/1532708605282810



https://www.bbc.com/portuguese/articles/c3g7917eqp5o
https://www.abacademies.org/articles/learning-to-teach-and-lead-in-turbulent-times-9785.html
https://www.abacademies.org/articles/learning-to-teach-and-lead-in-turbulent-times-9785.html
http://leismunicipa.is/bkexo
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-ordinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-dia-da-tereza-de-benguela-e-da-mulher-negra-no-calendario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pela-lei-n-5146-2010
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-ordinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-dia-da-tereza-de-benguela-e-da-mulher-negra-no-calendario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pela-lei-n-5146-2010
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-ordinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-dia-da-tereza-de-benguela-e-da-mulher-negra-no-calendario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pela-lei-n-5146-2010
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-ordinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-dia-da-tereza-de-benguela-e-da-mulher-negra-no-calendario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pela-lei-n-5146-2010
https://leismunicipais.com.br/a/rj/r/rio-de-janeiro/lei-ordinaria/2018/639/6389/lei-ordinaria-n-6389-2018-inclui-o-dia-da-tereza-de-benguela-e-da-mulher-negra-no-calendario-oficial-da-cidade-do-rio-de-janeiro-consolidado-pela-lei-n-5146-2010
http://leismunicipa.is/wchop
http://leismunicipa.is/kxboe
https://doi.org/10.2307/1229039
https://doi.org/10.7346/SE-022023-07
https://doi.org/10.4324/9781003286080
https://doi.org/10.1177/0163443724122873
https://doi.org/10.17763/haer.59.3.058342114k266250
https://doi.org/10.1093/acrefore/9780190264093.013.1345
https://app.uff.br/riuff/bitstream/handle/1/2166/Marielle%20Franco.pdf?sequence=1
https://app.uff.br/riuff/bitstream/handle/1/2166/Marielle%20Franco.pdf?sequence=1
https://doi.org/10.1177/0013161X11427394
https://doi.org/10.1111/1469-5812.00002
https://doi.org/10.1177/1532708605282810

Formazione & insegnamento | XXII | 3(2024) | 134-141
Giambattista Bufalino

Harris, A., & Leonardo, Z. (2018). Intersectionality, race-gen-
der subordination, and education. Review of Research
in Education, 42(1), 1-27.
https://doi.org/10.3102/0091732X18759071

hooks, b. (1994). Teaching to transgress: Education as the
practice of freedom. Routledge.

Hytten, K., & Bettez, S. C. (2011). Understanding education
for social justice. Educational Foundations, 25, 7-24. Re-
trieved December 30, 2024, from
https:/eric.ed.gov/?id=E}925898

lachan, L., Moreau, F, Heritage, P, Valiati, L., & Silva, E. S.
(2023). How does urban violence impact choices of cul-
tural participation? The case of the Maré favela complex
in Rio de Janeiro. Journal of Cultural Economics, 47(4),
609-641. https://doi.org/10.1007/s10824-022-09465-4

Karjalainen, N. (2020). The political career, agenda, and nar-
ratives of Marielle Franco: An intersectional analysis (Ma-
ster’s thesis). University of Helsinki. Retrieved December
30, 2024, from http://hdl.handle.net/10138/323100

Khalifa, M. (2018). Culturally responsive school leadership.
Harvard Education Press.

Klein, H. S., & Luna, F. V. (2020). Modern Brazil: A social history.
Cambridge University Press.

Lackovi, N., Cvejic, 1., Krsti, P,, & Nikoli, O. (Eds.). (2024).
Rethinking education and emancipation: Diverse per-
spectives on contemporary challenges. Palgrave Macmil-
lan. https://doi.org/10.1007/978-3-031-47044-8

Loureiro, G. S. (2020). To be black, queer and radical: Centring
the epistemology of Marielle Franco. Open Cultural Stu-
dies, 4(1), 50-58. https://doi.org/10.1515/culture-2020-0005

Macrine, S. L. (Ed.). (2020). Critical pedagogy in uncertain ti-
mes: Hope and possibilities. Springer Nature.

Mendonga, A., & Passos, P. (2020). Espaco Coruja: Pelos di-
reitos das mulheres e das criangas. Legisladora Marielle
Franco (1* ed.). N-1 Edigoes.

Merian, K. (2024). Remembering Marielle Franco from a theo-
logical perspective: A teaching in individual and collec-
tive self-empowerment. Palgrave Macmillan.

Misiaszek, G. W., & Misiaszekis, L. I. (2023). Paulo Freire Cen-
tennial. Routledge.

Modestin, Y., Nascimento, V., Inofuentes, P. Y., & Gammie, L.
C. (2020). Presente! We are all Marielle Franco! Transition,
129, 231-245. https://doi.org/10.2979/transition.129.1.19

Open Democracy. (2023). The life and battles of Marielle
Franco. Retrieved December 30, 2024, from
https://www.opendemocracy.net/en/democraciaabierta/li
fe-and-battles-marielle-franco/

Perlman, J. E. (2010). Favela: Four decades of living on the
edge in Rio de Janeiro. Oxford University Press.

RioOnWatch. (2018, August 8). Rio City Council approves
Marielle Franco’s legislative proposals. Retrieved Decem-
ber 30, 2024, from https://rioonwatch.org/?p=43178

Roth-Gordon, J. (2017). Race and the Brazilian body: Black-
ness, whiteness, and everyday language in Rio de Janeiro.
University of California Press.

Sawicka, M. (2019). A tale of urban violence in Brazil: The
case of Marielle Franco. Latin American Perspectives,
46(3), 297-312. https://doi.org/10.1177/0094582X19843312

Shields, C. M. (2010). Transformative leadership: Working
for equity in diverse contexts. Educational Administration
Quarterly, 46(4), 558-589.
https://doi.org/10.1177/0013161X10375609

Shields, C. M., & Hesbol, K. A. (2020). Transformative leader-
ship approaches to inclusion, equity, and social justice.
Journal of School Leadership, 30(1), 3-22.

Theoharis, G. (2007). Social justice educational leaders and
resistance: Toward a theory of social justice leadership.
Educational Administration Quarterly, 43(2), 221-258.
https://doi.org/10.1177/0013161X06293717



https://doi.org/10.3102/0091732X18759071
https://eric.ed.gov/?id=EJ925898
https://doi.org/10.1007/s10824-022-09465-4
http://hdl.handle.net/10138/323100
https://doi.org/10.1007/978-3-031-47044-8
https://doi.org/10.1515/culture-2020-0005
https://doi.org/10.2979/transition.129.1.19
https://www.opendemocracy.net/en/democraciaabierta/life-and-battles-marielle-franco/
https://www.opendemocracy.net/en/democraciaabierta/life-and-battles-marielle-franco/
https://rioonwatch.org/?p=43178
https://doi.org/10.1177/0094582X19843312
https://doi.org/10.1177/0013161X10375609
https://doi.org/10.1177/0013161X06293717

