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ABSTRACT 
 
Starting from the theoretical framework of Quality of Life (Giaconi, 2015b; Schalock, Verdugo Alonso, 2006, 2002), the 
paper explores the continuity between the results of two assessment scales (POS and SIS) in a case study. The case con­
cerns the initial condition of a young person with intellectual disabilities involved in a social agriculture project, called 
“Tuttincampo”. The project involves the synergistic collaboration of an inter­institutional network composed of public 
and private entities, and is aimed at testing a new format of social and labour integration, with the goal of offering a 
viable alternative to classic rehabilitation day centres. In detail, we want to explore the first useful data to support the 
project pathway aimed at deepening the practices and methodologies to support the social and labour inclusion of people 
with intellectual disabilities. 
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1. Introduction  
 

The framework of Quality of Life (QoL) (Giaconi, 2015b; Schalock, Verdugo Alonso, 2006, 2002) is the the­
oretical reference for constructing actions and policies of social and labour inclusion. This generates a 
synergistic planning space that enables the creation of new tools for addressing and assessing the man­
agement of people with disabilities.  

Starting from these considerations, as we are going to see in this paper, QoL represents a construct 
for longitudinal perspective of young people with disabilities who are faced with their own challenges of 
adulthood. On the basis of these premises, a project has been developed, which we will present below, 
aimed at introducing a new form of social and labour inclusion able to offer young people with intellectual 
disabilities the “direct recognition of their adulthood” (Lepri, 2016, p. 19). 

In the first paragraph of this paper we will review the proposals for theoretical systematization of 
Quality of Life1 (Cottini et al, 2016; Giaconi, 2015b; Schalock, Verdugo Alonso, 2006, 2002; Felce and Perry, 
1995) and in the second paragraph, we move on to outlining a case­study of a young person with disability 
who took part in the project. The data for analysis were collected during the first planning phase, and 
identified the needs of young people who showed an interest in taking part in the project and their care­
givers. For the purposes of making up the group, therefore, data were collected which might provide a 
photograph of the level of satisfaction of Quality of Life perceived both by the individual young people 
and by their caregivers, through the “Personal Outcomes Scale” (POS) assessment (van Loon et al., 2008) 
and the assessment of supports needed by each young person, by means of the “Supports Intensity Scale” 
(SIS) (Thompson et al., 2004). The analysis of the data from both the scales will highlight the continuities 
and discontinuities of the results, confirming the urgency of carrying out actions and strategies aimed at 
supporting the adulthood of young people with intellectual disabilities.  

 
 

2. Conceptual framework  
  

As mentioned previously, the construct of Quality of Life (QoL) represents a reference point for imple­
menting educational interventions, policies and practices directed at constructing Life Projects for people 
with disabilities as well as others (Friso, Caldin, 2022; Cottini, 2016; Schalock, Verdugo Alonso, 2006, 
2002). It is a complex construct, for which the literature has supplied, and continues to supply, various 
models of interpretation (Schalock et al., 2016)2.  

Based on these models (Brown et al., 2013; Chiu et al. 2013; Zuna et al. 2010; Petry et al., 2009, 2005; 
Cummins, 2005; Gardner, Carran, 2005; Renwick et al. 2000; Felce, Perry, 1995), which have given rise to 
countless definitions and procedures for application, it is possible to clarify themes of general consensus. 
Researches agree on the recognition of Quality of Life as a complex construct that involes significant 
areas, both subjective and objective (Giaconi, 2015b; Schalock, Verdugo Alonso, 2006; 2002, Felce, 1997). 
These areas are sensitive to space­time dimensions, since they change in reference to the space and the 
lifetime of each individual (Giaconi, 2015b; Schalock et al., 2010). 

Over the past thirty years the reference model which has received the widest recognition inter­
nationally is the one proposed by Schalock and Verdugo Alonso (2002). This is a multi­dimensional model 

1 For an indicative review of the literature dealing with the relationship between employment and QoL in people with 
intellectual disabilities, refer to Schalock, Verdugo Alonso (2006).

2 The theories proposed by Schalock and Verdugo Alonso for Individual QoL go back, in fact, to 2016 and define it as follows: 
“We define Individual Quality Of Life as a multidimensional phenomenon composed of core domains that constitute personal 
well­being. These domains are influenced by personal characteristics and environmental factors. One’s quality of life is the 
product of these factors and can be impacted positively through quality enhancement strategies that encompass developing 
personal talents, maximizing personal involvement, providing individualized supports, and facilitating personal growth 
opportunities” (Ivi, p. 4). 



divided into eight Domains (“Social inclusion”, “Interpersonal relationships”, “Physical well­being”, “Ma­
terial well­being”, “Emotional well­being”, “Personal development”, “Self­determination”, “Rights”) which 
may be grouped into three transverse macro­areas (“Well­being”, “Independence”, “Social participation”) 
(Schalock et al., 2016, p. 2), as illustrated in Table 1: 

 

 
Table 1. QoL. Factors and Domains of the multi­dimensional model of Schalock and colleagues 

 
This multi­dimensional model, and the QoL construct in general, has now been established as a tool 

of reference for identifying actions aimed at the promotion of well­being of the person during their whole 
life cycle, therefore also towards adulthood (Schalock, Verdugo Alonso, 2002; 2006). In this regard, the 
literature has highlighted how the planning of existential paths oriented towards QoL may contribute to 
reducing “obstacles for access to an adult life” (Cottini et al., 2016, p. 43) seen particularly in “a certain 
existential homogeneity marked by facts that are always the same and by the impossibility of change” 
(Medeghini, 2006, p. 16).  

In line with the studies of the Special Education scientific community on the theme of planning and 
Quality of Life (Giaconi 2015; Cottini et al., 2016; Pavone, 2009; d’Alonzo, 2009), the analysis of processes 
of transition to adult life and, consequently, of processes of construction of the Life Project, imposes new 
educational challenges. It is a matter of setting up projects that include existential trajectories of the per­
son with disabilities, which are not always taken into consideration, and studies of these trajectories put 
the accent on employment (Giaconi et al., 2021; Giaconi, 2015ab; Caldin, Friso, 2012; Canevaro, 2002). 
The central role of this dimension is determined by the fact that it passes through all the transverse areas 
of the QoL model, and has a bearing on more than one domain, such as: “Material well­being”, “Self­de­
termination”, “Personal development”, “Interpersonal relationships” and “Social inclusion”.  

With reference to the “Material Well­being” domain, the evidence shows how financial condition and 
employment are among the indicators that most affect the increase in levels of Quality of Life of people 
with disabilities (Giaconi, 2015b).  

Expressing preferences and personal control, associated with independence, decisional autonomy and 
self­sufficiency, are the indicators highlighted in the research in the “Self­determination” domain 
(Wehmeyer & Schalock, 2001; Maggio et al., 2021). 

The literature relating to “Personal development” (Boffo, 2012; Lepri & Montobbio, 2003) focuses on 
the indicators attributable to activities, realising potential, and to the status of the person with disabilities, 
linked to indicators regarding personal skills (cognitive, social and practical) and performance (realising 
potential, productivity, personal improvement, personal expression, empowerment). 

Training for work and working practice are also characterised by socialisation processes, and contribute 
to implementing the domains of “Interpersonal relationships” and “Social inclusion” (Giaconi et al., 2020; 
Giaconi, 2015b; Goussot, 2009; Lepri & Montobbio, 2003; Canevaro, 2002).  

These considerations show how the QoL model allows the working dimension to be analysed from 
several different aspects, suggesting actions of rethinking the perspectives of services for people with 
disabilities (Cottini et al., 2016). 

Factors Domains

Well­being

Material well­being

Physical well­being

Emotional well­being

Independence
Self­determination

Personal development

Social Participation

Interpersonal relationships

Social inclusion

Rights
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3. Practical framework: the “Tuttincampo” project 
 

The links outlined in the previous paragraph constitute the theoretical scientific premises underlying the 
project which we are now going to present.   

The “Tuttincampo”3 project starts off from the synergistic collaboration of an inter­institutional network 
composed of the University of Macerata, the Anffas Macerata association for social promotion/non­profit 
organization, a farm, and the Regione Marche. Its aim is to include in the work context people who do 
not find suitable answers to their employment needs. Through their involvement in farming, with the 
possibility to take part in all stages of agricultural production (sowing, harvesting, transformation, sales), 
this experimental project sets out to test a new format of social integration using the tools of social far­
ming, thus offering a valid alternative to the classic rehabilitation day­centres for those with disabilities.  

In line with the studies (Di Lauro & Strambi, 2020; Zampetti et al., 2011; Di Iacovo, 2008) describing 
the formative value of educational activities carried out in the context of social farming “It is the train­
ing­social farming combination that stands out, since the former has as its strong points the variability 
and the flexibility of the farming context and the tasks that can be performed within it and inserts them 
as tools in a well­planned training project. At the same time social farming becomes, thanks to training, 
an occasion for growth even for those who do not want to work in the countryside but who draw from 
this particular training context useful resources for their daily lives” (Zampetti et al., 2011, p. 35). Social 
farming is a new way of collaboration, where the person is called upon to deal with others and with prac­
tical problems that bring into play their own processes of personal empowerment (Macrì, 2011). For 
these reasons, the “Tuttincampo” project, conscious of the formative value of social farming experiments, 
has activated pathways of welcome and social and labour inclusion. A team comprising a psychologist, a 
social worker, a teacher, a farmer, a manager of a social cooperative and experts in Special Education has 
also been formed to support the project. 

The project is divided into stages that envisage the following: a first identification of the needs, ex­
pectations and interests of a group of young adults with intellectual disabilities; selection of the work 
group comprising 5 young people with disabilities and 5 without disabilities aged between 18 and 30; ac­
tivities of training and introduction to work on the farm; employment in the production chain lasting for 
three years (78 weeks); final identification of QoL levels reached after a three­year period of performing 
the activities.  

To save long explanations, we will now present a significant case­study relating to “Tuttincampo” pro­
ject.  

 
 

3.1 Case­study 
 

We will consider the case of G, who is a 22­year­old girl with intellectual disability who regularly attends 
a day­centre on a semi­residential basis and was enrolled in the “Tuttincampo” project as a member of 
the group. 

As defined in the steps of the implementing protocol, the start of the project for G was preceded by 
identification of the QoL levels she experienced. For this purpose, as anticipated, the Personal Outcomes 
Scale (POS) (van Loon et al., 2008) was applied, to investigate the level of personal satisfaction of the per­
son with disabilities, and also the Supports Intensity Scale (SIS) (Thompson et al., 2004) to focus attention 
on the practical “supports” the person needs. 

The data obtained from both scales were subsequently cross­referenced to allow a systematic reading 
between expectations, desires and needs of G and her caregivers, and to give a view of G’s profile in re­

3 https://sfbct.unimc.it/it/site­news/incontro­per­il­progetto­tutti­in­campo President Marco Scarponi and psychologist 
Francesca Accorsi took an active part in the project for Anffas Macerata; Martina Buccolini coordinated the project for the 
farm.
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lation to the requirements of the context. This data will be the subject of analysis by the team in order to 
proceed to the start of the work pathway and for comparison with data collected during the ongoing 
monitoring carried out and the final survey which will take place at the end of the three­year period.  

 
 

3.2 Methodology 
 

As previously anticipated, in order to achieve a thorough analysis of the QoL of our subject of study, we 
applied two tools for assessment: the POS (van Loon et al., 2008)4, and the SIS (Thompson et al., 2004)5. 
The POS is an assessment scale that aims at assessing the QoL of people with intellectual disabilities on 
the basis of the domains proposed in the model of Schalock and colleagues (2002; 2006; 2010). The same 
questionnaire is applied at the same time both to the person with disability, and to one of their caregivers. 
The first of these is referred to as “self­assessment” (subjective assessment) and the second is “hetero­
assessment” (objective assessment).  

A further tool adopted for assessment is the SIS (Thompson et al., 2004). This assessment scale moves 
the focus of the analysis onto the practical needs of the person, evaluating the real supports they need, 
in order to be able to have an exhaustive picture for planning activities related to precise assessment 
areas.  

With regard to the case­study we are presenting, the POS and SIS scales were applied by a multi­dis­
ciplinary team comprising special education experts and psychologists from Anffas Macerata who gave a 
systematic view of them. In detail, the self­assessment POS was given to the girl by the education experts, 
allowing her to take the time she needed. G spent 30 minutes in total to respond to the interview. The 
hetero­assessment POS was given to the mother by education experts in an interview lasting 45 minutes. 
The SIS was completed by the psychologists on the project team.  

As this was a qualitative analysis, in the case of both the POS and the SIS, the raw data were examined, 
since these allow a detailed investigation into the individual dimensions of life on the two scales6. 

 
 

3.3 Collection and analysis of data 
 

The perception of G’s QoL emerging from the application of the self­assessment POS falls within a range 
extending from 11 points (minimum value) in the “Material well­being” domain to 18 points (maximum 
value) in the “Self­determination” and “Physical well­being” domains. In general the QoL profile that 

4 The POS examines eight domains through six questions (items) that are assessed on the following scale: 3=always, 
2=sometimes, 1=rarely or never. The value for each domain is obtained from the total number of points for the items. It is 
always between 6 and 18, with an average value of 12, and lower points indicate greater levels of criticality. The 
questionnaire provides for the insertion of notes commenting on the replies, meaning that the numerical data is a reference 
value susceptible to interpretation.

5 The SIS is divided into three sections subdivided into subscales or items. Section 1 examines 19 medical conditions and 13 
behavioural problems. The 6 subscales of Section 2 examine 49 activities that are assessed according to 3 parameters: 
frequency, duration and type of support needed for carrying out the activity. Finally, Section 3 examines the need for support 
for carrying out “Protection and Advocacy” activities. In Section 1 the need for support is assessed on a scale from 0 to 2 
(none=0, partial=1, extensive=2). The assessment of supports in Sections 2 and 3 is measured for each parameter on a scale 
of 0 to 4, where the greater the value the greater the need for support (Frequency: none, or less than once a month=0, at 
least once a month, but less than once a week=1, at least once a week, but less than once a day=2, at least once a day, but 
less than once an hour=3, every hour or more frequently=4; Daily support time: none=0, less than 30 minutes=1, from 30 
minutes to less than 2 hours=2, from 2 hours to less than 4=3, 4 hours or more=4; Type of support: none=0, monitored=1, 
verbal/gestural signs=2, partial physical assistance=3, total physical assistance=4).

6 As regards the SIS in surveys of a quantitative nature, referring to the total raw scores of each subscale or item – and on the 
basis of a scale with predefined average value and standard deviation – the following can be calculated: the standard points, 
the percentile ranges referring to each subscale and the overall total standard points for the six subscales (Cottini et al. 
2008). 
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emerges shows a satisfactory picture. In detail, the “Personal development” and “Social inclusion” do­
mains obtain 13 points, the “Rights” domain 15 points, and the “Emotional well­being” and “Interpersonal 
relationships are given 17 points. 

In the figure below (Fig. 1) we show a histogram with the scores obtained by applying the self­assess­
ment POS scale for G.  

 

 
Figure 1. Histogram. Self­assessment POS. 13/10/2021 

 
 
The profile emerging from the hetero­assessment POS scale does not differ greatly. Nevertheless, we 

would draw attention to some domains that may be significant. Unlike in the self­assessment scale, there 
are no domains in the hetero­assessment scale with values lower than the average 12, all having a value 
over 12, being between 13 and 18. Specifically, “Social inclusion” (13); “Material well­being”, “Physical 
well­being”, “Emotional well­being”, “Personal development” and “Rights” (15); “Self­determination” 
(16); “Interpersonal relationships” (18). As we see in the figure below (Fig. 2) there are fewer peaks pres­
ent in this scale, which is characterised by a greater uniformity than G’s QoL profile.  

 

 
Figure 2. Histogram. Hetero­assessment POS. 13/10/2021 

 
 
The distance between the scores obtained in the two assessments relating to the “Material well­being” 

domain is therefore considerable. In the self­assessment scale this domain is the only one with a below­
average value (11), while in the hetero­assessment it obtains a value well above the average (15). The 
difference is due to the fact that, of the 6 questions asked, the person and the caregiver give the same 
response in only 2 cases. In the case of the question relating to the possession of objects and of work, 
both replied “Rarely”, while in the 3 questions relating to economic availability, in all 3 cases the girl re­
plied” “More or less/sometimes”, while the caregiver replied “Always”. A similar divergence is shown in 
the replies to the question relating to the availability of one’s own space; while the girl replies “No”, the 
caregiver replies “It depends”. 

!

!
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The two findings also diverge in the point relating to the domains of “Physical well­being” (self­assess­
ment: 18, hetero­assessment: 15), “Emotional well­being” (self­assessment: 17, hetero­assessment: 15), 
“Self­determination” (self­assessment: 18, hetero­assessment: 16), “Personal development” (self­assess­
ment: 13, hetero­assessment: 15), “Interpersonal relationships” (self­assessment: 17, hetero­assessment: 
18), while the scores in the two scales correspond in the domains of “Social inclusion” (where 13 points 
were obtained in both scales) and “Rights” (15 points obtained in both scales). 

In view of the differences recorded, the Quality of Life profiles that emerge from cross­referencing the 
data from the self­assessment and the hetero­assessment POS scales are generally similar, as illustrated 
in the figure below (Fig. 3). 

 

 
Figure 3. Radar chart. POS self­assessment and hetero­assessment. 13/10/2021 

 
 
Regarding the application of the SIS scale, it emerges from Sections 1A and 1B – “Exceptional medical 

support needs” and “Behavioural support needs” – that G does not need exceptional medical or behav­
ioural supports. From the survey relating to Section 2, seen in the figure below (Fig. 4), it emerges that 
the activities needing most support are those relating to Subscales C and D. Section C examines “Lifelong 
learning activities” and Section D, “Activities relating to employment”: 

 

 
Figure 4. Histogram. SIS ­ Section 2 

!

!

!
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For all of the activities in the two Subscales7 the condition of greatest criticality refers to frequency. In 
fact, G needs support in these activities with a frequency that ranges from “at least once a week, but less 
than once a day” (value 2 on the scale), to “at least once a day, but less than once an hour” (value 3 on 
the scale).  

If we examine these two subscales in detail, we see that the activities needing the most supports for 
all three parameters investigated (frequency, duration and type) are some activities referred to in Sub­
scales C and D. For Subscale C, these are “Learning and using problem­solving strategies” and “Learning 
functional skills”, and for Subscale D, they are: “Changing job assignments”, followed by “Learning and 
using specific job skills” and “Completing work­related tasks with acceptable quality”. These, therefore, 
are activities that refer directly to training and performance of a job of work. 

Of the three SIS Sections, however, it is Section 3, “Protection and advocacy”, that shows the greatest 
criticalities. For all of the eight items8 the same values were recorded for each parameter: frequency, 
daily duration and type of support. In all of the eight activities examined on the Scale, in fact, support is 
necessary with a frequency of at least once a month, but less than once a week (value 1 on the scale); for 
a daily duration of 4 hours or more (value 4 on the scale); and in type of total physical assistance (value 
4 on the scale). 

 
 

3.4 Comparison of results 
 

Comparing the data from each of the POS scales with those from the SIS scale we can trace points of con­
vergence and divergence, which allow us to obtain an overall picture of the critical or satisfactory dimen­
sions in relation to G’s QoL. 

The data emerging from the self­assessment POS and the hetero­assessment POS comparison show 
visible differences between the perceptions of the girl with disability and her caregiver with regard to 
certain domains. The literature has already highlighted how, in surveys, interviews with people with in­
tellectual disabilities can produce distorting phenomena (Penne et al., 2012; Hogg & Langa, 2005; Carver, 
2000). This might be the tendency of the person with disability to express a degree of satisfaction that is 
reduced by low expectations of QoL, or the differences between the perceptions of the person with dis­
ability and those of the caregivers (Sines, Hogard & Ellis, 2012). The SIS scale offers us a third element 
that might contribute to adding more detail to the study.  

Of the main links that emerge from a comparison between the scales, we would highlight the data re­
lating to those sections in the two scales that inquire into economic availability and autonomy, and the 
acquisition of new skills. We would underline the presence of a correspondence between the POS “Ma­
terial well­being” and “Personal development domains, with Sections 2C and 2D, and the “Lifelong learn­
ing activities” and “Employment activities” in the SIS. With regard to these domains, from the POS 
self­assessment data we see that these were perceived negatively by G, and this was borne out in the SIS 
scale results, in which the activities relating to Sections 2C and 2D are among those recording greater 
support needs. In this connection, we should remember that the reference literature (Romaniuk, Milten­
berger, 2001; Stafford et al., 2002) states how surveys addressed to people with intellectual disabilities 

7 The nine activities of Subscale C are: “Learning and using problem­solving strategies”; “Learning functional skills” (e.g. 
reading signs, counting change, etc.); “Learning health and physical education skills”; “Learning self­determination skills”; 
“Learning self­management strategies”; “Participating in training/educational decisions”; “Accessing training/educational 
settings”; “Interacting with others in learning activities”; “Using technology for learning”. The Subscale D activities are: 
“Learning and using specific job skills”; “Accessing/receiving job/task accommodations”; “Interacting with co­workers”; 
“Interacting with supervisors/coaches”; “Completing work­related tasks with acceptable speed”; “Completing work­related 
tasks with acceptable quality”; “Changing job assignments”; “Seeking information and assistance from an employer”.

8 “Advocating for self”; “Making choices and decisions”; “Protecting self from exploitation”; “Exercising legal responsibilities”; 
“Belonging to and participating in self­advocacy/support organisations”; “Obtaining legal services”; “Managing money and 
personal finances”; “Advocating for others”.
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may lead to a series of limitations and procedural problems, precisely because it is these very subjects 
with intellectual disabilities who are involved (Zappella, 2019). For example, as Wehmeyer and Kelchner 
(1995) remind us “When considering the assessment of self­determination, there is a need to be cognizant 
not only of the possible contributions of such an effort, but the potential limitations of the exercise as 
well. These issues are compounded when the assessment in question is a self­report measure.” 
(Wehmeyer, & Kelchner, 1995, p. 2). 

In the attempt to align the POS domains with the SIS Sections9, we can record that the need for sup­
ports for performing an activity, in G’s case, does not imply a negative perception of the corresponding 
domain. In fact, even though the activities for which G needs greater supports are those examined in Sec­
tion 3 “Protection and advocacy”, the POS “Rights” domain is nevertheless satisfactory both in the self­
assessment and in the hetero­assessment. 

In summary, from an analysis of the data resulting from the POS and SIS scales, a QoL profile emerges 
which gives us a satisfactory picture, in which G needs supports only partially. It seems necessary to re­
iterate how the identification of QoL and the assessment of supports to be implemented, being multi­di­
mensional phenomena, provide a general photograph of the satisfaction perceived by the subject with 
disability and their caregivers and not potentialities and limits of the person. Therefore, cross­referencing 
the data from the scales allows us to highlight areas of criticality (in particular referring to “Material well­
being” and “Personal development” in the POS self­assessment and to Sections 2C, 2D and 3 of the SIS) 
to which planning and support actions can be directed, and also areas considered as satisfactory (Self­
determination” and “Interpersonal relationships” in the POS), these can be kept in mind so that perceived 
QoL levels remain high and the supports already considered as satisfactory are maintained.  

 
 

4. Conclusions 
 

Based on the Quality of Life prerequisite (Cottini, 2016; Giaconi, 2015b; Schalock & Verdugo Alonso, 2002; 
2006), our study has highlighted how this comprises an essential framework of reference in directing pol­
icies and services. The possibility of operationalizing the construct on both a diachronic and a synchronic 
axis enables educational management professionals to position their planning according to criteria of 
continuity and longitudinality. As highlighted by the reference literature (Cottini, 2016; Capellini, 2015; 
Giaconi, 2015b; Buntix & Schalock, 2010; Claes et al., 2010; Schalock et al., 2008) these criteria represent 
fundamental parameters for the construction of Life Projects filled with trajectories of sense and mean­
ing. 

In particular, the systemisation of Quality of Life proposed by Schalock and Verdugo Alonso (2006; 
2002) allows us to direct the planning towards significant dimensions in constructing adult life pathways. 
In detail, we have highlighted how the QoL domains link up with the employment dimension, becoming 
a necessary indicator for determining occasions for exercising tasks of adult life.  

Identifying the QoL of the person with intellectual disability and with an analysis of supports, proposed 
with the case­study, we have examined in detail the perceptions of each member of the group, along 
with their caregivers, in order to structure activities and actions that are strictly anchored to the planning 
context of reference.  

9 Regarding the domains “Interpersonal relationships”, “Social inclusion” and “Rights”, a link can be traced with the SIS in 
reference to Sections 2B, 2F and 3, since there are points of contact concerning the life dimensions examined in the two 
scales. For example, in the POS; referring to the “Interpersonal relationships” domain, the subject of the survey is the social 
participation of the person, from both a qualitative and a quantitative point of view (presence or otherwise of friends, 
participation in extra­ and inter­family activities). Similarly, Sections 2B and 2F of the SIS, “Community living” and “Social 
Activities”, aim at identifying possible supports for the creation and performance of activities intended for social interaction 
(also extra­ and intro­family activities here). We find the same correspondence in the POS “Rights” domain and in the SIS 
Section 3 “Protection and Advocacy”, both of which examine the person’s level of decisional autonomy; the POS gives us 
information on the level perceived by the person, and the second highlights the supports the person needs for exercising it. 
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In line with the scientific literature of reference relating to social farming (Di Lauro & Strambi, 2020; 
Moretti, 2020; Cirulli et al., 2020; Giarè et al., 2018), the added value of the “Tuttincampo” project is lo­
cated within the social­relational setting that people with disabilities and without disabilities find them­
selves sharing. The construction of social roles, which can be experimented directly, as well as the learning 
of specific procedures required by the “position” held, contributes to achieving significant and useful 
changes for adulthood (Caldin et al., 2009). 

As underlined by Caldin (2017), the mistaken dynamics of “taking care of” that are gradually substi­
tuting logical aims of “caring for”, must be abandoned, allowing room for the growth and personal devel­
opment of the person with disability.  

Indeed, we would like to stress that the accepted meaning, in terms of education, of the “facilitating” 
actions we must perform in relation to people with disabilities, is to construct life paths towards adulthood 
on the basis of anticipation and exercise of new tasks of responsibility, first of all, those linked to the 
world of work. Inclusive educational planning is always filled with dialogue with the other, where the in­
tention is to understand in order to support, to assess in order to collaborate, and to plan for the freedom 
of the other (Caldin, 2017). 
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